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STRATEGIES ADOPTED BY SECONDARY SCHOOL TEACHERS FOR DEVELOPMENT 
OF HIGH STUDENT MORALITY IN ABIA STATE. 

 
 

Jane A.E. Onyeachu, (Ph.D.) 
Abstract 

This study examined strategies for developing high morality adopted by 
teachers in Bende Local Government Area of Abia state. The study was 
carried out using a total population of 150 teachers. The instrument used for 
the study was questionnaire which elicited information from the teachers on 
the strategies adopted for developing good morality among students. The 
instrument was validated by six experts; reliability was tested using test-
retest method which gave a reliability index of 0.92 which shows that 
instrument is suitable for the study. The findings of the study revealed that 
teachers of senior secondary schools adopted the use of Bibles and prayers, 
use of resource persons, non-material reinforcement, use of recognized 
religious group and corporal punishment but do not adopt the use of material 
reinforcement such as films/ video of events related to morality in assisting 
students to develop good moral behaviour. Recommendations were made to 
include: secondary school teachers should adopt varieties of strategies in 
order to assist students develop good moral behaviour. Parents, students, the 
government and the society at large should equally be involved in the 
development of good morality among students.  

 
Introduction 
 For improved academic performance in secondary schools, students must develop good 
morality. Hornby (2000: 761) defines morality as “principles concerning right and wrong or good and 
bad behaviour.” Supporting Hornby (2000), Eguare (2006:214) defines morality as: “the ability to 
distinguish between right and wrong or abstracted reasoning to understand universal principles.” 
Development of principles of knowing what is good is necessary among secondary school students 
because senior secondary school students are at the age of adolescent. 
  

Adolescents as growing children into adulthood are faced with certain complexities of life. 
This is because of what Onyehalu (1988) describes as flexibility in their reasoning. Oyinloye 
(2001:209) notes that: “adolescence is a critical stage of development during which the individual is 
faced with a number of developmental task to be accomplished.” Dunapo (2002:47) in his observation 
notes that: “any period of change is likely to be accomplished by many potential difficulties.” To 
Dunapo (2002:47) adolescence is: “a time of emotional turmoil, mood, and liability glooming 
introspection, great drama and heightened sensitivity. It is a time of rebellion and behavioural 
experimentation and it is a period of strain and stress fraught with many problems.” As such 
adolescents in school are faced with the temptation of engaging in some undesirable behaviours such 
as noise making, bullying, fighting, pilfering, late-coming, truancy; failure to write teacher’s 
assignment, poor school work, writing with torn exercise books, careless handling of learning 
materials, drug abuse, excessive aggression, rioting in school, non-compliance to school rules and 
regulations. (Njumogu, 2002), (Madu 2002) and (Eze, 2002). 

 
 This being the case educationists, parents, teachers, churches and the society at large are faced 
with the ways of helping the adolescent to adjust comfortably in the society so that they will be useful 
to themselves and to the society as epitomized in FRN (2004). Helping the adolescents to develop 
good character seems a good solution to their problem. For this reason, there is every need to 
determine strategies for developing food morality adopted by teachers in senior secondary schools. 
This study is deemed very necessary because when good character is build in the students, students 
will know good, desire good and do good. (Akintunde and Sobande, 2005). 
 
  Multidisciplinary Journal of Empirical Research Volume 8 No. 1 September,   2010  



 

76 
 

 Akintunde and Sobande (2005:368) identified two appraoches/ strategies to character 
education thus:  

i. Direct character education and 
ii. Cognitive developmental theories. 

 
Direct Character Education 
 This strategy is based on the premise that schools should play a more extensive role in the 
teaching of social values. It favours installing values via direct instruction, often using specifically 
designed programme to ensure that students adopt values and virtues identified as desirable. 
 
Cognitive Developmental Theories 
 This is based on the position that values of education should be prompted through 
development and guidance of reasoning. It thus advocates such teaching methods as moral reasoning, 
using moral dilemmas to develop students’ moral judgments and value clarification. 
 
Statement of the Problem 
 Senior secondary school students are at the age of adolescence and puberty. The stage when 
there are many complexities in their development and desire if not well guided. This being the case, 
parents, teachers, and educationalists and the society at large need diversified ways of shaping the 
character of these students starting from early period of life. 
 The problem of the study is therefore to determine the strategies for character building 
adopted by teachers in formation of good characters such as good morality among secondary school 
students. 
 
Purpose of the Study 
 The study seeks to do the following: Determine the strategies for developing good morality 
adopted by teachers in Senior Secondary schools. 
 
Scope of the Study 
 This study is limited to teachers in senior secondary schools in Bende Local Government 
Area of Abia state. This study is focused on strategies for character building adopted by teachers. 
 
Research Question 
 To guide the study, the following question was posed. 
What are the strategies for character building adopted by teachers to facilitate development of good 
morality among students?  
 
Method 
 Data collected was analyzed using mean score. The mean score of 3.00 and above was used as 
a criterion for identifying the strategies adopted by teachers in development of good morality among 
secondary school students; means below 3.00 are strategies adopted by teachers. The research design 
for this study is survey. The sample is comprised of all 150 senior secondary teachers in Bende Local 
Government Area of Abia state. 
  

The instrument used for the study was self developed questionnaire titled questionnaire for 
senior secondary school teachers on strategies adopted for developing good morality among students. 
The instrument consisted of two sections. Section A contained background information while section 
B elicited information from the teachers on the variable under study. The items in the questionnaire 
were structured using 5 point scale. To ensure the validity of the instrument, the instrument was given 
to six experts, two experts in curriculum studies, two experts in guidance and counselling, one expert 
in educational psychology, two English language teachers, the corrections and suggestions they made 
were incorporated before administering the instrument. The items of the instrument were trial-tested 
using 20 teachers chosen from four schools that were not part of the sample but are equivalent to the 
sample. The result yielded a reliability index of 0.92; this was suitable for the study. The instrument 
was administered by the researcher herself, 100% return was made. 
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Results 
Table 1 

Responses on how often teachers adopted the use of Bibles and prayers to develop good 
morality among senior secondary schools students in Bende Local Government Area of Abia state 
S/No Item description Very 

often 
Often Occas 

Ionally 
Rarely Never  N FX X 

 How often do you do the following in an 
effort to assist students develop good 
moral behaviour 

        

 Use of Bibles and prayers         
1. Tell Bible stories in the class room 27 45 43 21 14 150 500 3.33 
2. Use prayers 58 30 28 24 10 150 552 3.68 
3. Use Bible lesson during assemblies 65 27 29 20 9 150 569 3.79 
4. Discuss honesty and sincerity using 

biblical inferences 
65 27 29 20 9 150 569 3.79 

5. Use religious scriptures and quotations in 
your lessons 

22 25 50 34 19 150 447 2.98 

 
 Results obtained in table 1 revealed that 4 out of the 5 items scored means above 3.00. Item 1 
scored a mean of 3.33, item 2, scored a mean of 3.68, item 3, a mean of 3.79 and item 4, a mean of 
3.79 whereas item 5 scored a low mean of 2.98. From the results, it is clear that teachers of senior 
secondary schools in an attempt to assist students to develop good morality adopted the following 
strategies: tell Bible stories, use prayers, use Bible lessons during assemblies, discuss honesty and 
sincerity using biblical inferences but do not use religious scriptures and quotations in their lessons. 
 
Table 2 
Responses on How Often Teachers Adopted the use of Resource Persons in an Effort To Assist 
Students Develop Good Morality Among Senor Secondary School Students. 
S/No Item description Very 

often 
Often Occas 

Ionally 
Rarely Never  N FX X 

 How often do you do the 
following in an effort to 
assist students develop good 
moral behaviour 

        

 Use of resource persons         
1. Call recognized religious 

resource persons to teach 
about morals 

21 35 62 19 130 150 482 3.21 

2. Invite a very successful 
alumnus of the school to 
teach about morals in 
school. 

10 26 40 43 31 150 391 2.60 

3. Invite parent teachers 
association officials to talk 
to the students 

8 28 52 34 28 150 404 2.69 

 
 Result obtained in table 2 showed that 1 item out of 3 items scored a mean of above 3.00 
whereas 2 items scored means below 3.00. Item 1 scored the highest mean of 3.21 while item 2 and 3 
scored means of 2.60 and 2.69 respectively. Highest means of 3.21 scored by item 1 is an indication 
that teachers adopted the strategy of calling recognized religious resource persons to teach about 
morals in their secondary schools. 
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Tables 3 
Response on how Often Teachers Use Material Reinforcement to Develop Good Morality 
Among Senior Secondary School Students  

S/ 
No 

Item description Very 
often 

Often Occas 
Ionally 

Rarely Never  N FX X 

 How often do you do the 
following in an effort to assist 
students develop good moral 
behaviour 

        

 Non-material reinforcement         
1. Teach moral instruction at least 

once a week 
81 35 22 12 - 150 635 4.23 

2. Call out an honest student from 
each stream for others to see and 
emulate 

24 45 42 25 14 150 490 3.26 

3. Use folk stories  14 30 56 30 20 150 438 2.92 
4. Refer to live stories of persons 

who have succeeded in life 
29 53 47 7 150 150 533 3.55 

5. Use contemporary news items 15 43 61 20 11 150 481 3.21 
6. Use group/ individual projects 

related to moral lessons 
10 21 53 43 23 150 402 2.68 

7. Use biographies and 
autobiographies 

7 25 46 41 31 150 386 2.57 

8. Use affective lessons derived 
from topics taught in class 

24 56 41 19 10 150 515 3.43 

9. Use prize giving days organized 
for distinguished students 

18 26 50 34 20 150 438 2.92 

10. Use dramatization of the approved 
behaviour 

11 34 44 41 20 150 425 2.83 

11. Encourage the opening of 
religious organizations in the 
school 

36 47 32 21 14 150 520 3.47 

12. Refer honest teachers in the 
school as examples 

46 41 26 20 17 150 529 3.50 

13. Make the most honest student in 
the school the chapel prefect 

65 46 18 13 8 150 597 3.98 

14. Use proverbs in teaching moral 
lessons 

20 42 47 27 14 150 477 3.18 

15. Use story telling to develop 
morals in the student. 

40 59 29 13 9 150 558 3.72 

16. Teach the students to love, value 
and tolerate one another 

77 47 10 8 8 150 627 4.18 

17. Encourage parents during P.T.A. 
meetings to teach the pre-
adolescent children moral lessons 

44 51 29 13 13 150 550 3.67 

18. Use projects related to morality 
from newspaper cuttings and 
magazine. 

11 26 48 34 31 150 402 2.68 

 
 Results obtained from table 3 showed that 12 out of 18 items scored means above 3.00 
indicating non-material reinforcement teachers adopt as strategies to develop good morality among 
students. The items are: item (1) 4.23, (2) 3.26, (4) 3.35 (5) 3.21, (8) 3.43, (11) 3.47, (12) 3.50, (13) 
3.98, (14) 3.18, (15) 3.72, (16) 4.18, (17) 3.67. 
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 Five items with low mean below 3.00 showed the strategies adopted by teachers to develop 
good morality among secondary school students. 
 
Table 4 

Response on How Often Teachers Adopt The Use of Material Reinforcement to Develop 
Good Morality Among Senior Secondary School Students.   
S/No Item description Very 

often 
Often Occas 

Ionally 
Rarely Never  N FX X 

 How often do you do the 
following in an effort to 
assist students develop good 
moral behaviour 

        

 Material reinforcement         
1. Refer to films/ video of 

events related to morality  
19 34 42 37 18 150 449 2.99 

 
 The result from table 4 revealed that the only item in the table scored low mean of 2.99, 
which is an indication that teachers do not refer to film/ video of events related to morality as a 
strategy for developing good morality among secondary school students. 
 
Table 5 

Responses on how often teachers use punishment as a strategy to develop good morality 
among senior secondary school students. 
S/No Item description Very 

often 
Often Occas 

Ionally 
Rarely Never  N FX X 

 How often do you do the 
following in an effort to assist 
students develop good moral 
behaviour 

        

 Punishment         
1. Use corporal punishment 30 24 34 40 22 150 450 3.00 
2. Use suspension 26 27 37 38 22 150 447 2.98 
3. Use painful ignoring 15 22 25 46 42 150 372 2.48 
4. Deny gifts to erring students 18 30 28 32 42 150 400 2.67 
 
 Results obtained in table 5 showed that 1 item out of 4 items scored highest mean of 3.00 
other four 4 items scored means 2.98 for item 2, 2.48 for item 3, and 2.67 for item 4, the item with 
high mean indicates that teachers use corporal punishment as a strategy for development of morality 
among senior secondary school students. 
 
Discussion 
 As shown in table 1, senior secondary school teachers do tell Bible stories in the classroom, 
use prayers, use Bible lessons during assemblies, discuss honesty and sincerity using biblical 
inferences as strategies to develop good morality among secondary school students but majority of the 
teachers do not use religious scriptures and quotations in their lessons. 
  

The results from Table 2, showed that teachers always call recognized religious resource 
persons to teach about morals in their schools in order to assist their students develop good morality 
so that their students will know good and desire to do good. The findings of this study is in line with 
the observation of Akintunde and Sobande (2005) that building in good character in the students, will 
help the students to know good, desire good and do good. The results in table 3, where one of the 
items scored the highest mean of 4.23 is a very big indication that teachers teach moral instruction at 
least once a week in order to help students develop good morality. Other strategies adopted by 
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teachers are teaching the students to love, value and tolerate one another, making the most honest 
student in the school chapel prefect. Referring to honest teachers in the school as examples, using 
story telling to develop morals in the students, encouraging parents during PTA meetings to teach the 
pre-adolescent children moral lessons, encouraging the opening of religious organizations in the 
school, referring to life stories of persons who have succeeded in life, calling out an honest student 
from each stream from others to see and emulate, teachers also use contemporary news items, use 
affective lessons derived from topics taught in class. 

 
 Adoption of those identified strategies will help students overcome the temptations of 
engaging in undesirable behaviours such as noise-making, bully, fighting, pilfering, late-coming, 
truancy, failure to write teachers’ assignments, poor school work, writing with torn exercise books, 
careless handling of learning materials, drug abuse, excessive aggression, rioting in school, non-
compliance to school rules and regulations (Njumogu, 2002), (Madu, 2002) and (Eze, 2002). The 
results in table 4, is a clear indication that teachers do not refer to films/ video of events related to 
morality as a strategy for developing good morality among senior school students. Results in table 5 
revealed that to assist students to develop good morality teachers adopt the use of corporal 
punishment. But do not use suspension, painful ignoring, and denial of gifts to erring students. 
 
Conclusion 
 In order to build good character in our schools, teachers, parents, government and society at 
large should put their hands together towards development of good morality among Nigerian students. 
 
Recommendations  
 To develop good morality among senior secondary schools students, the following 
recommendations are made. 
1. Teachers in senior secondary schools should use varieties of strategies to teach students using 

the bible. These include: telling bible stories, use of prayer, use of bible lessons during 
assemblies, discuss honesty and sincerity using biblical inferences as well as use religious 
scriptures and quotations in their lessons. 

2. Secondary school should from time to time invite a very successful alumnus of the school to 
teach about moral in school and as well invite Parent Teachers Association officials to talk to 
the students, this should be done in addition to calling recognized persons to teach about moral 
in the schools. 

3. Teachers should use folk stories, group/ individualized projects related to moral lessons, 
biographies, prize giving days organized for distinguished students, dramatization of the 
approved behaviour and projects related to morality from newspaper cuttings and magazines in 
addition to the conventional strategies such as teaching moral instruction at least once a week, 
value and tolerate one another, making the most honest student in the school the chapel prefect.  

4. Teachers should encouraging parents during P.T.A. meetings To teach the pre-adolescent 
children moral lessons they have been using. Doing these things will make development of 
good morality among secondary school students to be a co-operative efforts, since teachers, 
parents, students and the society at large will be involved in the development of good morality 
among Nigerian students. This will lead to the achievement of secondary education objectives 
which are preparation for useful living within the society and preparation for higher education 
as documented in FRN (2004). 

5. Teachers should combine the use of suspension, painful ignoring, and denial of gifts to erring 
students together with corporal punishment to assist students to develop good morality. 
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